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Abstract -

Children frerarure plays important role in the development of every chrld itisa
fact to ascribe the level of a child’s awareness over his/her being by the Ievef of '
readmg materials he/she have been exposed to. As a child’s devel opment
_continues to progress, so the way they tends to discover their. world progress.
Without exposure to reading materials, the world —science, technology, and
crwhzanon may not witness or been where it is today. Therefore, it is pertinentto
narrate and explore the value of literature in the journey of a child and her world. |
Thus, this paper intends to mtroduces children literature as an aspect of child’s
development, conceptualizes learning and learning development (asa compass or
_horizon to the world of a ¢hjld), it also relate child learning development and
children literature, as we!l ‘as prospects of children literature to the child’s
development. Challenges of developing literature for children were pinpointed,

~ recommendations and conclusion made in the context of Nigeria. |

Keywords Child’s Development Child’s Learning Development Children’s’
~ Literature, Chitdren Library, Reading Materials '



In‘troduction

- When a baby is born after a short time (about 0-3 months) the mother trains the -
- baby to sit. She continues to do this until the baby is able to sit alone without
help. No sooner had the baby learnt to sit that he starts to creep around the floor. |
From creeping, the baby, with time, starts to hold things around and practice
' standmg with the help of the objects. Within the end of the 12 months the baby

can then stands and walk around in the room. As days goes by, the child .
continues trylng to do things by himself, he begins to eat by himseif, make signs,

tries to speak and understand instructions. This will continue till the child begins
“to be aware of the world around him. When the baby continues to perform these
tasks, we say that he is developing. Child development refers to the brological'
psycho!og:ca! and emotional changes that occur in human béings between birth
and end of adolescence as the individual progresses from dependency to

increasing autonomy (Akanwa, 2013).

| The baby develops physmally, intellectually, soually, emotionally, and aIso hegins
to make signs to show when he is in need.
«» Physical Development: ‘This is a change in body, brain, sensory 'capa'citi'es

and motor skills. This development is brought by growth in human
n be related to movement. That is, moving

embodiment. Sometimes, it can
from one stage of development to another.

& Intellectual Development: Changes in mental abilities —!earnmg, reasoning,
thinking, and language. It deals with how mental capablhtles are being
developed in a child. Learning outcomes, skifls display, and social
partrcrpatlon shows the quotient of the child’s mteiiectual development
and how the child grows intellectually. ’

%+ Emotional Deve!opment A strong manifestation ofr dlsturbante of
(un)conscious mind, typically involuntarily and often leading to complex |
bodily changes and forms of behavior. In children, emotions reflect on the
level of acceptance or rejections of their actions. This lmplles that, both
physical and intellectual factors influence child’s emotional development- '
For instance, examination conditions, social association, or s:tuatlona1 crises

o can be managed accordingly by the experlences the child has



s+ Social Development: Th|5 is acquisition of ablhtnes to behave in accondance
with social expectaﬂons On this, children are developmg coplng skills;
interactive skills, environmental/societal friendliness, and attltudmai 5
responses according to the society approved ways. ' '

% Language Development: Language is an instrument of collective thoughts it
deals with-how a child develops speech or listens to words spoken to him.
This can be in form of sound, words, or signs. Language acquisition or

development starts early in childhood.

The penods of development could be: (0- -3years) infancy peried, (3 6year~a) early
childhood, {6-9years) middle childhood, (9-12years) late chlldhood or middle
adolescent, {12-15years) young adolescent. These periods of development will be'
~ extensively discussed under this sub- heading “child’s Iearnmg development and

children’s If-f_erdture"’.

Concepts of Learnmg and Learning Development: . _

~ Every developmental stage in a human being is characterized by Iearning

Psychologmts usually use learning to qualify their assertion “the ch|ld learns how
to speak, fearns how to move, learns to stand, learns how to read etc”. Learning
Envo‘ves many processes that are involved in the daily living of a human The most

ba5|c are perception and memory Perception is strongly influenced by prior

experience - we see what we know, what we recognize. While memory helps to
~recall, interprets and encode what have been experienced. Learning is mfluenced o
by motivation and attitudes, by prior experience, by culture and background.
'Learnlng mcludes facts, experience and emotions, lrunegbo (2016) it requires

“individual effort, butis also a soc1a| experience.

Accordmg to (Hooper- Greenh|ll 1999), learning is an active p'rocess'in which the
learner uses sensory input and constructs meaning out of it. Peoplle' learn to learn
~ as they learn; learning consists hoth of constructing meaning and constructmg

systems of meaning. The crucial action of constructing meaning is mental-learning
which happens in the mind. Physical actions of sorts can harness experience
necessary | for learning, especially for children, because, it provides activities whlch y
engage the mmd as well as the hands. Hence, learning involves, Ianguage The
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 language we. use influences learning. Learning is a social activity and our Iearnmg
is- intimately associated with our connection with other human- beings. our -

teachers, our peers, our family as.well as casual acquaintances, mcludrnp the
people before us or next to us as they behave. Learning is contextual and we do

" not learn isolated facts and theorles in some abstract ethereal land of the mind .
separate from the rest of our lives. We Jearn in relatron to what else we know,

what we believe, our prJUdICES and our fears etc. One needs knowledge to learn.
It is not possible to assimilate new knowledge without having some structure
developed from previous knowledge to build on. It takes time to learn: learning is
not instantaneous. Motivation is key component in learning (Hein, 1991).

Falk and Dierking (1995) believe that learning is an acquisition of knowledga and
skills. Learning is an active process of collecting information, a process of utilizing

this information to build complex and internal knowledge structures called

schemata. Every individual’s schemata are unique and appear to hé\re a p’hysical
reality represented by many branching connections of neyrons within the prain.
Schemata are accessed both as places in which to store new |nformat|on and as

“places from which to retrieve old information. By virtue of differences in both
genes and experience, every individual uniquely acquires processes, and stores

“information.

'Accordingto lrunegbo (2016) the process of learning can be conc"e-ptua-l-ized as

involving seven major factors -the influences of prior knowledge and experience,

subsequent and reinforcing experlences motivation and attltudes culture and'
'background social medratlon or interactions, de5|gn and presentatlon and the

physical setting. To fully understand the nature of learning process, it requires an -
understanding of the role of these seven influences; this is made p_0551ble through

teachlng-learning, and exposure to sorts of literature,

Learnlng development is a process at which human acquires knowledge in a given
stage (age) of life. Locke (1632-1704) describes the child’s mind as a tabula rasa
or blank slate, believes that knowledge is acquired through experience, repetition,

~ training, and virtue. He emphasized the importance of enjoyable learning and

insisted that teaching should begin in early childhood. Rousseau (1712 1778) for -
_ .




example, argued that education should follow the child’s natural growth rather
than the demahds of society. His emphasis on the innate development of human
nature became the primary philosophical basis from any alternative movements
in education (Bandura, 1978). Social Learning theorists advocate that i_hdividUa_ls,' '
especially children, imitate or copy model behavior from personally obser_ving
others, the environment and the mass media. As the child passes through s'ta'g_es,
<6 he articulates all events into symbolic picture of the world, in insight, it forms
totality of his continuing learning outcome, and the ways of his res-_pons_e' to a

given action. °

Child Learning Development and Children’s Literature T
From the developmental,stages, children have different personal and literary

needs at different ages. Child'?gn in the same age group or at the same stage of

de_veiopment also have diverse interests and reading abilities that must be
considered in giving a child a book. Understandably, what children read is-
necessary in order to help them to engage in reading materials__tha't stimulate
their interests, enjoyment, as well, help them in doping with psycho-

developmental changes that occur and influence their beings. Grayson (1974) and

DeGeorge (1988) revealed that children of all ages need literature because even
' ‘varature can influence, direct and correct.thé'rh; : '

In giving literature for children of varied ages, the following stages of learning ]
_ deveiopmén't or developmental characteristics should be considered; '

.0-3years: At zero-first year -infancy or toddler, the child develops trust and-
" attachment to the parents and adult people around him, whereas less satisfactory
" attachment, may foster distrust in the child. 2-3years, children start to learn how'
“to do things on their own. This autonomy stage requires to be -SUpp_orted by the

" Ldult around them, to harness their positive feelings of individual capability. This

 stage is alsp known as s'en501ry-motor stage. Under here, chiidrehjhave _the ability
to ‘respond to sounds, intimacy, affection, and therefore are found capable to
learn. In schooling, 6-mo-nths"+ can be in daycare’ class, 12months+ s'hould have
“been in pre-nursery. At 12months, the level of deveiopmeh_t especially in
language and cogniti\ke (intellectual) is really amazing. They can prondunce single
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‘words like ‘papa’, ‘mom’, ‘dad{dy)”, taa’, and understand Iim|ted vocabulary, such
as ‘no’, ‘come’, ‘go’. At about 18months, children begin to put words together in
two-word combination called ‘telegraphic speech’. When children say words like
‘mom see’, baby jump’,’ ‘it’s you', they are using telegraphic speech The number |
of two-word combination increases slowly, and shows a sudden upsurge around

| 2yrs (Norton, 1999). Here, ch|Idren literature should be bold enough in rolorfui-

picture hooks, with description of pictures on the pages. It is suggested that the
item(s) (boldly pictured) on each page should not be more than two, and the
pages should not be more than 10 for children less than 12months or 30 for'_-
12months+. For example, a car can be drawn in a page with a descrrptlon this is.

‘A CAR’, or ‘C'is for 'CAR’ (kmdergarten school ages). According to Unegbu &

Nwaneke2|e (2014) quoting Brown & Tomlinson {(2005) librarians’, teachers or

parents choosing books for children of this age should consrder the practical -

~aspect of physrcal developrnent such as how well mfants can see the |Iiustratrons

“and how Iong they would sit still for a book experlence Often, these books are
collections of nursery rhymes, concept books etc. Common features of the book
types and formats are simplicity of content or story, repetitive text or language -
patterns, clearly defined brightly colored illustrations, usually on a plam

- background, physrcal durability and opportunities for the child to partrcrpate or

: interact with the book.

3- Eyrs ‘At early childhood stage, the child begins to assume the body proportions
of an aduit. He grows in size and weight. The larger muscles: and brain also |
develop. The child also develops a variety of motor skills such as self- feedmg, self-
dressing, bathmg, brushing the hair, playing with toys, jumping, hopplng and
holding pencrl normally. Child psychologist like Jean Piaget called this stage pre-
operatlonai In schooling, they are potential nursery school ages. At this level,
children can produce correct sentences, develop critical cognitive mstmct as how

| things relate to each other, how parts come together to make a whole and space B

arrangement of letters. At social and personality development level ‘they have-

begun to associate with peers in games, riding bicycle, playing footbal! singing - .

and dancing in oral tradltlon etc. In doing these, they exhibit skrlls show agility,
and display dominant attitude to lead others .in performance In thlS level,

children’s literature of repetitive words and sentences, illustrative bold picture




and moderately worded description books, will aid to sharpen children 3 mmds
- thoughts, and as well, provide a cognitive expenence that will boast their stands
towards issues in a given situations. Children enjoy these kind of books bezause .
they can “read” the pictures and folktales because of their relatively srmply plots,
repetitive. aspect and two dimensional easy-to-understand character. These type
‘natures of bpoks are recommended progresswely as the child grows and moves to'.

the next class of learning.

6-9yrs: Middle childhood, 'this stage connotes skills masterlng, such as tool
handling, socio- -cultural participation, and can think logically about object events -
and statements. This can also be called concrete operatlonal stage. The school -
level of this stage should be in early elementary, they enjoy reading easy books:
and demonstrate their new abilities. They also love to write and speak correct
words among the|r age group. At personality level, they seek mdependence as
they begin to assert their growmg skills to meet their own needs, but, continue o
desire warmth and security from adults. With these abilities, they enjoy readlng
and listening to books about the lives of children of the past and present in
picture books, traditional books and some novels. The stories in the books shou!d

be able to provnde models for the child’s language structure’ expansuon and
ractical skills. Also, books that often-center on the

enhance their le

“adventures of young characters within their neighborhood and communities

o should be cons1dered

9-12yrs: At this stage, children can appreciate more subt!e character eiements
“such as quirks and motivation. As they are going through many profound physical,

cognitive, emotional, and social changes, they have a heightened awareness of '
" their gender and peers, with the correspondlng social expectatlons regarding
gender roles and identities.'As their reasoning and abilities on cntlcal analysns.

mature, they start developmg an interest in social and cultural issues.

= _9 12yrs old chlldren are ready for more comphcated story plots :ncludm;I suc'h'
device as flashback symbolism, and dialects of earlier times or different cultures. '
Both historical fiction and science fiction, which are set in the distant part and the
distant future respectively, are understood and enjoyed. They also enjoy stories
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~about their peers who are growing up, asserting themselves usmg their newfound

skills, moving towards independence and meeting challenges asin survwai stories.
They are better able to recognize the Iegltlmacy of opinions, and l|festyle5”
 different from their own and so enjoy stories that present alternatlve points of

view, nontradmonal characters and moral dilemmas.

: .12 -15yrs: Young or ear!y adolescent, here, sexua! maturation has begun to be
developed in the child. They will begin to cope with the changes happening in’
their body and try to develop faith in them. They also think logically about the
‘world, their future, the possible outcome of decisions they make. Here, it could
he said that formal development has occurred in the child. People within this age
bracket have begun to develop and understand the chronological ordermg of past
events, and as well reflect on them. By school age, they should have been in
'_ junior secondary schools. People of this level have begun to understand-
texicological flexibility, have the ability to understand that multi-meaning context

of words as in riddles and pun. Historical, arts, social sciences, and science sub;ect :
books, and prose (non)fiction books can help to understand varied view point.
Topics and subject matter can extend beyond a child's range of knowiedge and

sentences can be longer and more complex, composite story elements sub piots

. and secondary cha rs can be introduced, including - more - 50phist|cated

themes.

. In these series of learnmg developments children always dlscover new ideas, and
ways of doing things, as well as acquire the required skills. This learmng process
continues to occur in a child till maturity and to death. Therefore, alt stages of
development —learning, emotional, social, and physical, m mental, language etc., '
need to Dbe supported through effective guidance, counseling, teachmg, home .
~ training and above all sound education. These will aid to shape a child-in such a
way that he will articulate the realms of changes, growth, and antecedents that

have become part of their living into learning outcome.

Prospects of Chlidren s Literature in the Child’s {Learning) Deve!opment

1. Ltterature can provide information materials; create opportumﬂes and
encouragement for children's intellectual development For example, the
g .




study of literature can be used to extend the range of percépti_bns‘ofal! the'
senses: sight, hearing, taste, and touch. - '

. Literature provides materials which help to create an appreciation and
understanding of the problems of others. Exposure to literary works could
lead to development of love of country, democratic ideas, and the
discovery of ethical values which are common to dn‘ferent creedt and
‘which form a foundation of good character in the modern world

. Literature shapes children's character: The study of literature is likely to.
develop a keener sense of value in children who gain an intimate
acquaintance with it. More than most other kinds of studies, it acquaints us-
with the whole range of possibilities of human l[ife: fr’orh happiness,
achievement, ecstasy, joy, love, freedom, friendship, self-respect to greed,
defeat, despalr apathy, hate, disintegration, death etc. We may reason
that a person who has been through the reading of a number of works of
literature is likely to have a better sense of what is worth- wh|le and whatis
- not. The general probability is also that he will thereafter look upon the
complemtses of life with much greater understanding and mSIght tolerance :

. Literature can make a fundamenta! contribution in providing inteiiectua%-
and sensory motor development through drama to train the human bady

to express itself. For instance, no child on entering secondary school is
expected to confront all the weighty responsibilities from the very
_beginning. However, teachers of literature can encourage respect for facts,
'dlstlngmshlng between what is certain and what is conjectural, establlshlng
the evidence for an oplmon recognizing fallacious methods of argument,

and so on. This will aid children to broaden their mental horizon, and
establish their judgmental instincts in conformity with prmclples_that guide

the case. -

_ Eurthermore, other important outcome of children’s literature reading is -

the extension and enrichment of children's experience of complex ways of
_ : s s



man's living. Gaining insight into one's personality and problems, providing
opportunities to relieve and experience the adventure and ideas of others.

. Literat_u_re_helps in the training of children's emotions. Literature c-er'tainly
presents us with a wide range of situations and predicaments which seem
to stimulate some kind of emotional responses. On the whole, literature
presents these situations in ways which enable us to explore and develop
our feelings in an appropriate humane way. You will have to note here that -
the culture of the feelings, the training of the emotions IS more- frequently'

assouated with the study of literature, S '

. Social awareness s e'ffective understanding of other peopl'e_-‘and this can
only be based on understanding and apprec_iafion of onesel.f_an.'d of one's
own culture. A successfully educated person is one who has achieved an
attitude of respect towards all other people in the world, which include at
first his own family, his own friends, his own village, his own tribe, but then
beyond that; all the other tribes, nations, and roles he may encounter in
the world. A matured attitude is based on understanding and interest,

which expresses itself in tolerance and fr:endlmess To be effective, this

u..de._.wndmg must embrace all aspects of the ways nf nfhpr people,
including their work, their behavior, their customs, and their rellgion and SO
on. This social awareness attitude is not in children. A new!y'b_ofm infaﬂ_t has
no conception of the world apart from its own needs, and all its activities as
directed towards the satisfaction of its egocentric requirements. Then, it is
literature that is used to produce a comprehensive awareness of other
people. For example, modern writers have done much to stimulate interest
in and sympathy for the problems of the unfortunate, the oppressed, the

unsuc'cessfu!, the deranged, etc.

. A reading program alded by children's I:terature can contrlbute to posmve
mental health. Good language and speech development and sense- of -
cultural belongirig are also some of the advantages
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Challenges of Developing Children Literature

Across Nigeria, it is unarguable that children libraries functions exist in theories
than in practice. Despite enormous roles children libraries can play in acquiring
~ children literature for consumption of the children, still develo_ping_ children

libraries remains a mileage. As no school or public library can boast of ncr.usi_ng_
“adequate children literature as obtain in advanced countries. " o

. Specifically, the challenges of developing children literature in Nigeria'_are;

1. Lack of Motivation to Children Literary Writers: In a situation where an
author writes a book and still struggle to market it with little or no. heIp_. '
from government and her agencies to motivate him through financial
support or facile right protection, or a situation.where chr!dren books are

only studied by adult as course requirement is not palatable. Children
literary writers are faced with no incentives, no motivation, no benchmarks
to enable them increase the volume of chﬂdren books in circulation.

2. Absence of Pohcy Frameworks on Children Books: For |nstance,- in UK a
child got reading material on visit to hospital or public places like museum- .
{Makosti, 2008; lrunegbo, Obialor, igbokwe & Alahie, 2012). But in Nigeria, |
no handy policy that protect a child from illiteracy, or obtammg reading
materials, if not from the creation or making of the parent.

3. Absence of well Equipped Children Libraries: In nearly all caees; no school
or public library can boast of operating efficient children library in relation
1o what is practiced in developed countries. This has hampered wrllirgness
of parents to visit children libraries. Also, schools are not graded as cruallty
teaching-learning centres based on the availability of instructional (reading)
materials within the reach of school community. These inadequacies are
wsrbly in Nigerian schools —nursery, primary and post- pnmary ay .all
assessment when compared with foreign counterparts. This phenomenon
Ieadsto inadequate collection of children literature, thus, leading to denial

- of access to reading materials

4. Poor Socio-econormic Oondmon of the Parents: 50Ci0- economlc concfltlons .
of most N:gerran parents are low. Parents are battling hunger especraliy-
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= 1
now that the country is facmg economic recession. Nigerian parents pay for'-
every item of a child’s needs ~health care, education, foods etc, along with.
shelter, clean water, transportation (mobility), and clothmg/wares In most:
situations, parents do not meet these family needs, resulting to forceful
prioritizing or foregone alternative —food. Still, majontyl live below
international rated poverty line of $1 per day. The elements, construe
socio-economic conditions of most Nigeria parents, show that they are

~ poor, therefore, purchasing of (children)literature will be a- -difficult task.
Children literature market is bleak, and that even if authors has good works
for children, it may not be sold owing to poor socio-economic condition of

the parents, which reduce their (parents) purchasing power.

5. Lack ef Government Responses: [n all these cases, the end seems uncertain;
up 'tiII"now there is no functional policy that promotes children Iiterature B
citizens welfare —health, education, food subsidy etc, child care pO|iC\/,.
writers protection, and the establishment of functional children libraries in -

“both school and pubhc libraries, not to talk® of formulatlon and
implementation of mfermatron policy that mandate every ch|ld nght to

ownership of dlg:ta! infermation carner
Way forward
For every challenge, hope reigns if the people concerned determine to proffer |

solutions. Among other recommendations to shed-light, government is the prime

factor in elucidating the situation.

1. There should be a motivation for children Iiterary_w'ri_t_e'rs, through
protection to copyright, financial reinforcement, broad market backed by
| policy framework-that will encourage giving children books on visit to -
hosp|tal museum, or recreation places. In fact, it will be a. great lnnovatlve |
if ad hoc staff charged with giving children care at home or publlc places
also give them books like as done in immunization. If the same energy-
channeled in preventing epidemics in a child is replicated rn preventmg
tlllteracy ih a child through adulthood, N:geria will be better of
educatlonaily —scientifically, . technologwally, medically, cu_l_'_cu_ral_ty, and

13



politically. This will encourage book flood, and motiv'ati_o'.n to 'H_ter:ary

writers.

nstitutions in charge of children library should be empowered _through

tlmely release of adequate fund. The mode of acquiring children literature )
should embrace ICT to hasten it collection and access. Through policy
formulatlon and strict implementation, authors of children Izterature should
be mandated to deposit copies of their books to public libraries of their
state. School Ilbrarles should be aggressively compelled to ensure amp!e'

collections of chl'ldren books.

It W|H be a great ovation for Nigeria to attain sustainable economy
dexterous of catering the needs of her citizens. A committed mdustrlallzed
economy backed with corruption free system, that addresses fow income,
inequality, hunger and poverty, and social welfare will stlmulate sound
educatlon and promote reading culture across Nigeria.

. Nigeria government should be alive, agile to stir social well being of her
citizens, especially, children. An articulated policy of -child welfare -
education, health, and feeding should be enshrined in the const|tut|on as
child right bill. This should vigorously be pursued with adequate release of
fund. Also, pubhc/government institution like museum, pubhc library, and
school libraries should be strengthened through quality staff acquisition of -
reading, materials, ICT induced innovative en\nronment and flexible
services that will ensure wide coverage of children in scheme of giving out

bocks. This is a charge for government to square-up its effort of ac hlevmg :
mass literacy, and a society driven by sound education. o '
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Conclusion

In every developmental stage of a child, learning is central. As each 'stage is an
opportunity to learn one thing or the other. In this journey reading is parémo_uht,‘
" because, the universe is already in existence before a child is born. As a foetus-
toddler-child-adolescent-adult metamorphoses, they are bent in discovering the
world; making input, gauged in ideas and philosophies emanating from ages, and
contextually documented and preserved as literature {book}. Therefc'e the
child’s development and children literatures are intrinsically and extrms:cally the
- same, Emphatically, every person discovered himself and- his worl_d_through.
“literature. Therefore, the perspectives of exposing children to literatures is
beyond rhetoric, rather, a structural hallow to make a child take contro! to : ule his -
~ world through decmons convlctions and believes.-On this, challenges militating

against developing adequate children literature, or giving a child unilmlted access -

to reading should be tackled head-on.
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